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This study tested a mediation model of ethnic socialization (i.e., parental practices that
promote children's knowledge about their history, heritage culture, cultural authenticity,
and ethnic bias management) in Roma youth. Roma are the largest ethnic minority group
in Europe subjected to severe discrimination, both currently and historically. Participants
were 202 Roma youth aged 14 to 19 years old (M ¼ 16.25, 53% females), who provided self-
reports on their experience of ethnic socialization, ethnic identity, school achievement,
and life satisfaction. Cultural pride reinforcement was related to better school achieve-
ment, whereas cultural coping with antagonism was positively related to life satisfaction.
The study conﬁrmed the model in that ethnic socialization was positively related to life
satisfaction through effects on ethnic identity but negatively associated with school
achievement. Findings have implications for adaptive cultural mechanisms promoting
positive developmental outcomes among historically disadvantaged groups including
those intersecting immigrant and multigenerational ethnic minority group categories.
© 2017 The Foundation for Professionals in Services for Adolescents. Published by Elsevier
Ltd. All rights reserved.Increasingly research has been devoted to understanding the ways parents from diverse ethnic groups transmit social-
izationmessages to their children about ethnicity and about themeaning of their ethnic groupmembership (e.g., ethnic pride,
group history and traditions, awareness of discrimination, appreciation of diversity, and equality across groups) (Brown &
Krishnakumar, 2007; Hughes et al., 2006; Uma~na-Taylor & Fine, 2004). Relatedly, across a variety of studies and cultural
groups, ethnic socialization (i.e., parental practices that promote children’s knowledge about group history, heritage culture,
cultural authenticity, and ethnic bias management) has been generally associatedwithmultiple components of youths’ ethnic
identity (i.e., knowledge about group history and traditions, ethnic pride and behaviors) (Rivas-Drake, Hughes,&Way, 2009).
A key gap in existing literature is the lack of studies on relationships between ethnic socialization, ethnic identity, and youths’
outcomes. Additionally, existent literature has been limited to racial and ethnic minorities groups in the U.S. (Brown, Tanner-
Smith, Lesane-Brown, & Ezell, 2007; Hughes et al., 2006). The study of immigrant and ethnic minority groups in globalevelopment and Family Studies, Michigan State University, Lansing, MI 48824, USA.
).
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standing of bias in oppressed groups across contexts. A recent study featuring transracial adoptees in Europe (Ferrari, Ranieri,
Barni, & Rosnati, 2015) explored cultural socialization by adoptive parents rearing immigrant children. Ferrari et al. (2015)
found that both ethnic and national identity were predictive of self-esteem. Enculturation, a dimension of cultural social-
ization and speciﬁcally pride development, was linked to self-esteem through ethnic identity exploration.
The current study expands the literature by examining ethnic socialization, ethnic identity, life satisfaction, and school
achievement in a sample of Roma ethnic minority youth in Europe. In contrast to groups that have been most commonly
researched, understanding Roma youth’s experiences is critical given their distinctive features with regard to ethnic so-
cialization. To do so adequately requires some additional information regarding their background and history.
The Roma number between 300,000 and 800,000 people among nearly seven million in Bulgaria (National Statistics
Institute, 2011; Petersen, Koller, Motti-Stefanidi & Verman, 2016). The overall deplorable circumstances of the Roma peo-
ple are due to both economic and societal transitions after the end of communism, coupled with a very old history of
discrimination and exclusion (Barany, 2001). This historical record of ethnic tensions featured severe assimilation campaigns
and strict repression of ethnic identity of Roma (Csepeli & Simon, 2004). After the fall of the communist state, Roma were
provided the status of protected ethnic minority by the government, yet still exposed to considerable geographic segregation
and lack of access to adequate social and educational services (Amnesty International, 2013). The extreme marginalization of
their ethnic identity, unevenly applied social policies resulting in economic, educational, and ethnic segregation (Dimitrova
et al., 2017), systematic discrimination, and exposure to negative group stereotypes (European Union Agency for Fundamental
Rights, 2010) have been the cornerstones of their experiences inﬂuencing their educational and psychological outcomes.
Roma are also categorized as immigrants, who maintain both impervious cultural boundaries and ﬁerce loyalty to family
(Dimitrova et al., 2017). Under more extreme policy conditions one study demonstrated that ethnic identity was rendered
ineffectual as a buffer protecting psychosocial and academic outcomes (Dimitrova, Johnson, Adams, Thelamour, & Sankar,
2016). These studies demonstrate that identity can matter as a buffering factor; further study focusing on the promotive
effects of parental ethnic socialization and ethnic identity among multiply marginalized youth is needed.
A few studies linking ethnic identity, ethnic socialization, and youth outcomes have been conducted. In comparative
studies of Roma and other youth, ethnic identity has been associated with wellbeing and school success (Dimitrova et al.,
2017); this multinational study by Dimitrova et al. (2017) found that national identity was unrelated to well-being among
Roma in some countries but not others, demonstrating that the relationship is susceptible to context.
Evidence also supports the inﬂuence of ethnic socialization on ethnic identity and psychological and academic outcomes
among ethnic minority youth. Hughes, Witherspoon, Rivas-Drake, and West-Bey (2009) report that youth who reported
cultural pride messages also reported higher ethnic identity and self-esteem; ethnic socialization messages, focusing on
cultural pride development and preparation for bias, were associated with more positive beliefs about their ability to master
academic work. Similarly, Murry, Berkel, Brody, Miller, and Chen (2009) showed that youth who reported receiving a com-
bination of these twomessage types had greater self-esteem and racial identity and were less likely to devalue their academic
achievements. Roma youth labor under discrimination regularly in communities and schools. Messaging around pride
reinforcement or cultural socialization (historical legacy or group pride) may enhance school success, whereas the recog-
nition of bias may inhibit school success or promote skills to overcome adversity.
1. Theoretical framework
The present study advances research on ethnic minority adolescent development by integrating elements from different
frameworks. The ﬁrst model focuses on the mechanisms through which ethnic socialization inﬂuences youths’ psychological
and academic outcomes, drawing on the model by Hughes et al. (2006). Our model postulates that ethnic socialization is
associated with outcomes and that ethnic identity provides a central pathway through which ethnic socialization inﬂuences
youths' psychological and academic outcomes. So, ethnic identity is taken to be more proximal to the model outcomes than
ethnic socialization. Speciﬁcally, the model tests the notion that ethnic socialization and child outcomes are mediated
through ethnic identity. The model has been supported in studies testing the hypothesized paths in predominantly US-based
ethnic minority samples (Hughes et al., 2009; Murry et al., 2009), typically centering on the relationship between racial
identity and socialization processes.
The secondmodel is the well-regarded integrative model by Garcia Coll et al. (1996) that incorporates constructs salient to
children and families with ethnic minority backgrounds along with presumed universal aspects of development. The model
posits that social position variables (e.g., race, gender, social class, and minority status) indirectly relate to development
through the mechanisms of racism, prejudice, and discrimination leading to varying experiences of segregation (residential,
economic, and psychological) as well as differential access to quality institutions (e.g., schools, neighborhoods, and health
care services) that promote or inhibit coping. We follow the reasoning that it is important to distinguishmore distal andmore
proximal (parental teachings) variables, including the importance of context to understand Roma outcomes.
Elaborations on the Garcia Coll et al. (1996) model are drawn from Ferguson, Bornstein and Pottinger's (2012) tridi-
mensional perspective on cultural alignment among immigrant groups. Postulating beyond the dichotomous views of Berry
(1997) emphasizing home v. host cultures and adopting a blended view of cultural alignment across multiple cultures as
producing the healthiest outcomes for youth. Dichotomous views of Roma identity are plentiful, often measured as ingroup/
outgroup identity with propositions that center on group afﬁnity and loyalty (Dimitrova, Ferrer-Wreder,& Trost, 2015). In thePlease cite this article in press as: Dimitrova, R., et al., Ethnic socialization, ethnic identity, life satisfaction and school
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R. Dimitrova et al. / Journal of Adolescence xxx (2017) 1e9 3tricultural perspective this view is deemed inadequate instead healthy alignment is considered both ﬂuid and context sen-
sitive. This ﬁts with Roma youth identities as multiply stratiﬁed (marginalized minorities and immigrants) and subject to
variation by perceived negative associations in society. The ethnic identity concept reﬂects intrapsychic developments, and
delineates an understanding of social development (how group membership is viewed by others) (Phinney, 1992; Spencer,
1983), a contextually based concept associated with identity development.
We follow prior work showing that ethnic socialization is associated with a variety of positive developmental outcomes in
terms of school achievement (Neblett, Cheri, Philip, Cogburn, & Sellers, 2006), resilience (Brown, 2008), life satisfaction
(Fischer & Shaw, 1999), and positive youth development (i.e., a sense of having a future, positive social behavior, and civic
mindedness) (Grills et al., 2015). Related research ﬁndings suggest that the promotive effect of ethnic socialization on youth
outcomes is mediated by a strong ethnic identity (Gartner, Kiang, & Supple, 2014; Mohanty, 2013; Uma~na-Taylor et al., 2014).
They also highlight the promotive beneﬁt of ethnic identity that provides youth with conﬁdence and a positive self-concept,
which contribute to improved school achievement and life satisfaction. A recent study investigated ethnic identity as a
resource for life satisfaction among 177 Roma adolescents and their parents (Dimitrova et al., 2015). We integrate questions
raised by previous ﬁndings in a single study where we address ethnic socialization, ethnic identity, and outcomes among
Roma youth.
We expand on prior work by testing direct and indirect relationships from ethnic socialization to ethnic identity, life
satisfaction, and school achievement in the under-researched Roma group. Based on the ethnic socialization model (Hughes
et al., 2009), ﬁve aspects of ethnic socialization are identiﬁed (i.e., cultural coping with antagonism, cultural pride rein-
forcement, cultural appreciation of legacy, cultural alertness to discrimination, and cultural endorsement of the mainstream
culture). Consistent with major conceptualizations and research (e.g., Stevenson, Cameron, Herrero-Taylor,& Davis, 2002) we
speciﬁcally focus on ethnic socialization processes among Roma because they provide explanation and support for appre-
ciating the cultural uniqueness and internalizing themeaning-making experiences of being Roma in a discriminatory context.
Following this reasoning, we propose that life satisfaction and school achievement of Roma youth can be improved by ethnic
socialization processes. We also propose that both ethnic socialization (as the more distal variable) contributes to youth
outcomes and that identity (as the more proximal variable) may mediate this relationship. Without positive ethnic social-
ization experiences (strong endorsement of the importance of Roma families and teaching children about the ethnic hos-
tilities and cultural strengths in their environment), the identity of Roma youth may be compromised as youth may not
develop proper self-understanding in the broader socio-cultural context environment in which they live.
2. The present study
This study aims to test a mediational model of relationships between ethnic socialization, ethnic identity, and youth
outcomes in a Roma minority sample in an Eastern European country, rarely investigated in prior work. In so doing, we refer
to key processes from Garcia Coll et al. (1996) conceptual model in order to explore the relations among ethnic socialization,
identity processes, and youth outcomes pointing to the relevance of ethnicity. This is a critical direction in ethnic minority
research because it centers on the importance of development of adaptive cultural mechanisms that can promote positive
developmental outcomes in populations outside the US. In addition, consistent with the conceptual model (Hughes et al.,
2009) and relevant work showing that ethnic socialization and ethnic identity are promotive factors for a variety of posi-
tive developmental outcomes among ethnic minority youth (Hughes et al., 2009; Murry et al., 2009; Neblett et al., 2006;
Stevenson & Arrington, 2009), we hypothesized that (a) high levels of perceived ethnic socialization messages in the fam-
ily would be associated with higher levels of life satisfaction and school achievement, and (b) ethnic identity would be
positively and directly related to outcomes and would mediate the link between ethnic socialization, life satisfaction and
school achievement.
Although it is not easy to directly assess implications of such an oppressive context for youth, we set out to explore
whether there might be beneﬁcial or promotive effects of parental ethnic socialization and ethnic identity for these youth.
3. Method
3.1. Participants
The study complied with ethical standard and was conducted in Bulgaria, a post-communist country in Eastern Europe,
bordering Romania, Greece, Macedonia, Serbia, Turkey, and the Black Sea. The datawere gathered in a school setting as part of
a larger project on identity and well-being of youth in Bulgaria. A total of 202 Roma youth (53% females), aged from 14 to 19
years (M ¼ 16.25 years, SD ¼ 1.30), participated (Table 1). Participants were recruited through four public schools in major
towns with high concentrations of Roma ethnic minority in the populations and the schools. The selected schools were
representative of geographically mixed populations across the country. All contacted schools agreed to participate and the
students' response rate was very high (up to 98%) due to long-term collaboration with the research team and incentives, a
small gift of school supplies, to participants. Prior to data collection, local school authorities, teachers, parents, and students
were informed about the purpose and methods of the study to acquire their consent and participation. Participants
completed the study measures as an anonymous self-reported questionnaire at their school during normal teaching class.
Data collection took approximately 30e45 min.Please cite this article in press as: Dimitrova, R., et al., Ethnic socialization, ethnic identity, life satisfaction and school
achievement of Roma ethnic minority youth, Journal of Adolescence (2017), http://dx.doi.org/10.1016/j.adolescence.2017.06.003
Table 1
Sample Descriptives.
Variable Values Coefﬁcient
alpha
Age
Mean (SD) 16.25 (1.30)
Gender, %
Girls 53
Boys 47
Parental education, %
No education 2
Primary school 16.7
Secondary school 38.2
High school 35.8
Vocational school 4.9
University 2.5
Ethnic socialization, mean (SD) 2.17 (.42) .95
Cultural coping with antagonism (CCA) 2.16 (.46) .88
Cultural pride reinforcement (CPR) 2.27 (43) .79
Cultural appreciation of legacy (CAL) 2.15 (.52) .82
Cultural alertness to discrimination (CAD) 2.13 (.55) .82
Cultural endorsement of the mainstream (CEM) 2.16 (.47) .71
Ethnic identity, mean (SD) 3.10 (.83) .93
Life satisfaction, mean (SD) 4.54 (1.18) .84
School achievement, mean (SD) 3.23 (.91) e
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The measures used in this study were translated from English into Bulgarian by four bilingual speakers consistent with
guidelines for linguistic equivalence (Van de Vijver & Leung, 1997). Translation of items was initially supported by one native
English speaker for back translation meaning, by adopting a culturally sensitive translation of items in a committee approach
to assure good translation, language features, and cultural applicability of item contents in the local culture. In addition, two
separate focus groups of students and teachers were involved in assessing the appropriateness of the translated items. The
questionnaires were presented only in Bulgarian, because all Roma pupils acquire literacy skills exclusively in Bulgarian. All
measures showed good reliability (see Table 1).
3.3. Measures
Ethnic socialization.We adapted the Teenager Experience of Racial Socialization Scale (TERS) (Stevenson et al., 2002) to
assess youth perceptions of parental messages to youth regarding cultural socialization, cultural pride development and bias
training to address discrimination experiences. Though named differently this measure provides more conceptually parsi-
monious representations of major constructs embedded in the model tested in this study (Hughes et al., 2009). The 40 item
TERS scale, widely established in the literature, asks adolescents about the frequency of the messages or practices they have
received or experienced from their parents. We adjusted items referring to African American and African history with Roma
labels and meaning; and items referring to White with mainstream Bulgarians, in ﬁve subscales, each subscale had 4 to 13
items. Cultural coping with antagonism assesses parental messages about the importance of struggling successfully with racial/
ethnic hostilities and the role of religion and spirituality in that coping (e.g., “attending schools with predominantly Roma
students will help Roma children and youth to feel better”). Cultural pride reinforcement reﬂects attitudes endorsing the
teaching of facts about the heritage of Roma culture (e.g., “Be proud of who you are”). Cultural appreciation of legacy explores
issues about Roma history and oppression (e.g., “Racism is real and you have to understand it”). Cultural alertness to
discrimination assesses youth awareness of the barriers of racism in the broader society, and challenges in ethnic relations
between Roma and mainstreamers (e.g., “Roma child will be harassed for being Roma”). Cultural endorsement of the main-
stream represents messages about the majority culture’s values and institutions and their importance, as well as the beneﬁts
to Roma of being involved in those institutions (e.g., “Roma children learn more in Bulgarian schools”). Scales were generally
entered as a single (observed) variable in the model. Responses are coded on a 3-point Likert scale from 1 (never) to 3 (lots of
times) with higher scores indicating higher levels of perceived ethnic socialization in the family. As can be seen in Table 2, the
internal consistencies of all scales were adequate.Table 2
Standardized Total, Direct, and Indirect Effects of Ethnic Socialization and Their Lower and Upper Limits of 90% Bootstrapped Conﬁdence Intervals.
Outcome Total effect Direct effect Indirect effect
Life satisfaction .315 [.209, .416] .210 [.088, .325] .106 [.053, .164]
School achievement .053 [e.070, .180] e.011 [e.150, .124] .064 [.011, .122]
Please cite this article in press as: Dimitrova, R., et al., Ethnic socialization, ethnic identity, life satisfaction and school
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across groups. The scale has been used and validated in samples from Eastern Europe, including Roma (Dimitrova et al., 2015),
as well as with Bulgarian, Dutch, and Greek youth (Mastrotheodoros, Dimitrova, Motti-Stefanidi, Abubakar, & van de Schoot,
2012). The scale consists of 12 items rated on a 4-point Likert scale ranging from 1 (strongly disagree) to 4 (strongly agree).
Sample items include “I am happy that I am a member of the group I belong to,” “I have spent time trying to ﬁnd out more
about my ethnic group, such as its history, traditions, and customs,” and “I participate in cultural practices of my own group,
such as special food, music, or customs.” Instructions were given to the participants to make responses focusing on their own
Roma heritage identity. We used a one-factor approach indexing global ethnic identity based on previously adopted similar
approaches (Bracey, Bamaca, & Uma~na-Taylor, 2004). The scale has consistently shown good reliability, typically with alphas
above 0.80 across a wide range of ethnic groups and ages (Phinney, 1992). In our studies in Europe we never found strong
support for the two-factorial model (splitting exploration and belonging) reported in various studies, but found that these
components are strongly related.
Life satisfaction. We used the Satisfaction with Life Scale (SWLS) (Diener, Emmons, Larsen, & Grifﬁn, 1985) as an indi-
cation of overall well-being. The scale has been previously applied in Bulgaria with Roma samples (Dimitrova & colleagues.,
2015, 2016) and others (e.g., African). A recent study conﬁrmed measurement invariance of the SWLS across three immigrant
groups, including Turkish-Bulgarians (Ponizovsky, Dimitrova, Schachner, & van de Schoot, 2012). The scale consists of ﬁve
items (examples are “In most ways my life is close to my ideal,” and “If I could live my life over, I would change almost
nothing”). Each itemwas answered on a 7-point Likert scale rated from 1 (strongly disagree) to 7 (strongly agree). An average
score for the SWLS factor is computed, with higher scores indicating higher life satisfaction.
Perceived school achievement was examined by asking participants to rate their school achievement. Reliability of self-
reported school achievement has also been shown in recent work with adolescent samples in Europe (Escribano & Díaz-
Morales, 2014) and in Bulgaria (Bankov, Mikova, & Smith, 2006). Participants were asked to respond to the question “How
would you rate your academic performance?” Answers were given on a 5-point Likert scale ranging from 1 (poor) to 5
(excellent) with higher scores indicating better school achievement.
4. Results
4.1. Preliminary analyses
We explored the factorial validity of each measure by means of conﬁrmatory factor analysis models (CFA) in AMOS
(Arbuckle, 2009). Model ﬁt was tested through the chi-square test (c2), the comparative ﬁt index (CFI), and the root mean
square error of approximation (RMSEA). The non-signiﬁcant p values of the c2 ﬁt statistic would indicate a good ﬁt, sup-
plemented by values of the CFA higher than 0.90 (acceptable ﬁt) and higher than 0.95 (excellent ﬁt); values of the RMSEA
below 0.08 indicate an acceptable ﬁt and values less than 0.06 represent a good ﬁt (Byrne, 2009). The CFA results testing a
single latent variable model indicated good factorial validity for measures of ethnic socialization (c2(3) ¼ 4.26, p ¼ 0.235,
CFI ¼ 0.998, RMSEA ¼ 0.046), ethnic identity (c2(47) ¼ 89.24, p < 0.001, CFI ¼ 0.973, RMSEA ¼ 0.067) and life satisfaction,
c2(5) ¼ 4.12, p ¼ 0.531, CFI ¼ 1.000, RMSEA ¼ 0.000.
4.2. Test of conceptual model
We tested the conceptual model in a path model (Arbuckle, 2009). The model postulated that (a) ethnic socialization
would be associated withmore life satisfaction and school achievement, and (b) ethnic identity will mediate the link between
ethnic socialization, life satisfaction, and school achievement. The results indicated that the model ﬁt the data well:
c2(16) ¼ 24.79, p ¼ 0.074, CFI ¼ 0.989, RMSEA ¼ 0.052. As can be seen in Fig. 1, the ﬁve scales showed high loadings on the
latent ethnic socialization factor, which is in line with expectation. Furthermore, ethnic socialization was a signiﬁcant and
rather strong, positive predictor of ethnic identity (standardized coefﬁcient¼ 0.41). In addition, therewas a direct link needed
between ethnic socialization and life satisfaction (0.20). We tested a direct link between ethnic socialization and school
achievement but that path failed to reach signiﬁcance (0.01, ns). The links between ethnic identity and both life satisfaction
and school achievement were positive and signiﬁcant (. 21 and 0.16, respectively). It can be concluded that the model was
largely supported, that the link between ethnic socialization and life satisfaction was partially mediated (by ethnic identity)
and that the link between ethnic socialization and school achievement was fully mediated.
We further explored the signiﬁcance of all effects (i.e., total, direct, and indirect) in a bootstrapping procedure, using 2000
samples. The results can be found in Table 2. The total link between ethnic socialization and life satisfactionwas 0.32, both the
direct and indirect effects were signiﬁcant, establishing a rather ﬁrm, positive link between ethnic socialization and life
satisfaction. The ﬁndings for school achievement were quite different. Only the indirect effect (through ethnic identity) was
signiﬁcant, yet small.
5. Discussion
In the current study we tested a model of ethnic socialization (i.e., cultural coping with antagonism, cultural pride
reinforcement, cultural appreciation of legacy, cultural alertness to discrimination, and cultural endorsement of thePlease cite this article in press as: Dimitrova, R., et al., Ethnic socialization, ethnic identity, life satisfaction and school
achievement of Roma ethnic minority youth, Journal of Adolescence (2017), http://dx.doi.org/10.1016/j.adolescence.2017.06.003
Fig. 1. Path model of ethnic socialization, ethnic identity and outcomes among Roma youth (standardized coefﬁcients). Note. CCA ¼ Cultural coping with
antagonism (ﬁxed loading of one in nonstandardized solution), CEM ¼ Cultural endorsement of the mainstream culture, CAL ¼ Cultural appreciation of legacy,
CAD ¼ Cultural alertness to discrimination, CPR ¼ Cultural pride reinforcement. *p < 0.05. **p < 0.01. ***p < 0.001.
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living in historically and contemporarily oppressive circumstances. Speciﬁcally, the model asserted that (a) ethnic socializ-
ation would positively linked to life satisfaction and school achievement, and (b) ethnic identity would mediate the relations
between ethnic socialization and outcomes of life satisfaction and school achievement.
The results indicate that the hypotheses were partially satisﬁed. Ethnic socialization would positively relate to life
satisfaction but there was no direct link for school achievement. Identity did serve as a mediator for ethnic socialization with
respect to both outcomes but more robustly for school achievement. Findings in this study conﬂict with earlier research
where ethnic identity strength relates positively to well-being outcomes among Roma depending on the implementation
pattern of regional social policy (Dimitrova et al., 2017). When discrimination is used as a predictor, ethnic identity as a
mediator to wellbeing provided little or no buffer among the same group of Roma youth from Bulgaria where harsher
intergroup relations have existed. The contrasts are evident in another recent study of Roma youth across national contexts,
such that greater support in their communities was associated with more mental health and a stronger Roma identity
(Dimitrova et al., 2017). In the current study, ethnic identity appears to be a critical asset for both outcomes and that ethnic
socialization holds potential for aspects of well-being independent of identity. Findings may differ because identity was
measured somewhat differently in the current study. The MEIM (Phinney, 1992), used in the present study, is partially a
process measure of identity exploration and group afﬁnity and is less declarative than the measure used in previous studies
with this group.
5.1. Ecological theory, ethnic socialization, and child outcomes
Our ﬁndings are also aligned with Garcia Coll et al. (1996) conceptual model arguing the importance of adaptive cultural
mechanisms that can promote positive developmental outcomes in ethnic minority populations. While drawing upon various
aspects of the Garcia-Coll model (1996), our analyses dealt with the more proximal aspects of the model. We recognized that
distal ecological factors are at play in the form of policies that support or undermine access to core services and successful
integration of Roma youth and their families into society. In Bulgaria, the social structure inclusive of accessing economic,
health, and educational resources is delimited by ethnicity, leading to adverse circumstances and outcomes for some youth.
For Roma youth, school is sometimes inhibitive in its role as a pivotal institution in the model, making more proximal factors
more salient, such as individual responses to adversity, family history learning, ethnic socialization and coping emphasized in
the current study. Ethnic socialization builds upon family ethnic-social history which prompts speciﬁc practices around
discrimination and culture such as coping or ethnic identity processes. If successful, these practices are promotive in their
effect. In our analyses, we found that high levels of perceived ethnic socialization messages relate to positive ethnic identity
which in turn is associated with life satisfaction and school achievement. Neblett, Philips, Cogburn, and Sellers (2006) found
that negative messages lowered academic success. Dimensions of racial-ethnic socialization that focus directly on bias have
consistent negative consequences for psychological growth (Davis & Stevenson, 2006; Sellers & Shelton, 2003; Stevenson,
1997) and school achievement among youth (Hughes et al., 2006; Neblett et al., 2006). Most studies ﬁnd that pride mes-
sages from parents relate positively to youth outcomes, including school achievement (Hughes et al., 2009; Stevenson, Reed,
Bodison, & Bishop, 1997; Utsey, Giesbrecht, Hook, & Stanard, 2008). We did not replicate a direct positive association, but
found that ethnic identity may be the salient, more proximal factor that is related to positive school outcomes.
A recent survey conducted by the United Nations Development Programme (2011) reports that two out of three Roma
children do not complete primary school, compared with one child out of seven in majority school population in EuropePlease cite this article in press as: Dimitrova, R., et al., Ethnic socialization, ethnic identity, life satisfaction and school
achievement of Roma ethnic minority youth, Journal of Adolescence (2017), http://dx.doi.org/10.1016/j.adolescence.2017.06.003
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have low qualiﬁcations and prospects for gainful employment (UNICEF, 2011). Enculturative practices by Roma parents likely
pass down intergenerational experiences of bias expectations evident in the negative relation ethnic socialization and school
achievement. Roma parents do not see mainstream education as essential or necessary for their children, because they may
view the educational system as representing a means of controlling their community and children (Lee & Warren, 1991).
Negative views of education within the Roma community may be a remaining but conﬂicted vestige of historical oppression
reinforced by limited opportunity following schooling. The distrust of the education systems and school context exhibited
captured in the perceptions of Roma adolescents is not to be mistaken for lack or no interest by parents in the success of their
children, but rather the disillusionment of a marginalized group.
The key aspect of ethnic identity in our study may be exploration, which is rather evolving and open ended in the youths’
experience and belongingness as the central components in this measurement of identity. Negative messages and distrust of
school would certainly be changed by the adolescent’s feeling of belonging in the school setting, perhaps bolstered by teacher
support and high self-esteem. For ethnic socialization messages identity has functioned as a compensatory or promotive
element, this was particularly true for the relationship between ethnic identity and school achievement among minority
youth in America (e.g., Spencer, Noll, Stolzfus, & Harpalani, 2001). Rodriguez, Uma~na-Taylor, Smith, and Johnson (2009) and
Hughes et al. (2009) indicated that strong racial-ethnic socialization and ethnic identity across a range of ethnic groups
reinforced the idea that parental ethnic socialization tends to enhance proximal mechanisms like racial ethnic identity to
promote positive psychosocial and academic outcomes.
5.2. Limitations
Some limitations of this study should be mentioned. First, the typical constraints associated with the shortcomings of
sample size and the absence of longitudinal analyses exist in this study. Second, introduction of multiple approaches to the
measurement of ethnic identity may bring clues to swells and declines in the positive and mediational relations of cultural
socialization processes, youth self-systems and healthy outcomes. Also, studies in other contexts may clarify to what extent
our results would be replicable in contexts with other marginalized groups or levels of oppression. Future studies should be
both longitudinal and more robust in number of participants to support causal inference. Moreover, a larger sample size
would allow for greater exploration of the ethnic socialization dimensions of measure. Third, somemight point to the need for
comparisons of Roma in Bulgaria with mainstream Bulgarian nationals. The literature provides numerous examples of these
comparisons largely valuable for understanding Roma challenges, for amore nuanced understanding of positive development
among Roma youth additional within-group studies are needed (Betancourt & Lopez, 1993; Johnson, Thelamour, Sankar, &
Dimitrova, in press).
6. Conclusion
We began by suggesting that this research would contribute to the literature in several ways. We have extended the
research to include a highly disenfranchised European ethnic group whose longstanding social history of exceptional
oppression and discrimination, as well as their status as an immigrant group inform theory on acculturation, identity, and
ethnic-racial socialization.We found that even in these extreme conditions, ethnic socialization and ethnic identity matter for
developmental outcomes; yet, it is likely that the model works somewhat differently in different contexts (Rodriguez et al.,
2009).
New studies may also addressmore academic dimensions including school engagement, persistence, or curiosity based on
prior evidence that ethnic minority adolescents' discrimination experiences and negative ethnic socialization are strongly
associated with a decrease in academic curiosity, persistence, and student self-reported grades (Neblett et al., 2006). Taking
into consideration these relevant issues, future research should investigate self-esteem and self-efﬁcacy as relevant correlates
of ethnic identity and ethnic socialization (Hughes et al., 2009; Stevens et al., 2006).
In conclusion, the results of this study have implications for research, policy, and practice with ethnic minority (Roma)
youth in oppressed contexts. Building upon US- and Western-European-based scholarly work by providing new evidence on
ethnic socialization among understudied Roma youth in Europe. For Roma youth, ethnic socialization represents a set of
communications, interactions, and behaviors with their parents regarding how to make meaning of their cultural heritage
and then respond to ethnic hostility in mainstream contexts. Preparation by families and local communities for the psy-
chological assault that discrimination brings is crucial in coping with the negative effects of these experiences. Policy,
practice, and programming directed at Roma youth should make use of their positive ethnic socialization experiences and
ethnic identity in order to help them develop an accurate and positive framework for understanding themselves and how to
enhance life satisfaction and school achievement.
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